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CHAPTER I

INTRODUCTION

A. Problem Statement

Elementary general music classes generally contain several students
that disrupt the learning process and enjoyment of music activities for
their classmates.

These same students are disruptive in other classes as

well. They also hinder the teacher’s effectiveness of presenting the daily
lesson.

Disruptive students lack conflict resolution skills to communicate

with their peers and peacefully handle problems as they arise throughout
the school day whether they are eating lunch, moving around the building,
or studying in the classroom.

Social knowledge and practice of conflict

resolution skills by young and developing children would reduce the tension

and frustration created by the negative attitudes and disruptive behaviors
of these few students.

Goal 6 of the national education goals attained by the year 2000 states

that every school in America will be free of drugs and violence and will
offer a disciplined environment conducive to learning.

Violence and drug

use are social issues that affect our entire community, not just the school

environment.

Students involved could put conflict resolution skills to

practice, not only in school but also in various daily situations where
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interaction with other people is involved.

The knowledge of these skills

would benefit every one.

Music can be a vehicle to teach students to learn and experience co
operation with peers, sensitivity about their own feelings and the feelings
of others, and resolving differences effectively.

Messages using musical

sounds reach into the depths of students’ minds and souls with more

expression and meaning than words alone are capable.

By presenting

students with selective music that uses methods of resolving conflicts

and reducing personal tension and frustration, classroom learning
behaviors and performances would be improved to create better student
attention spans, more conducive performances and greater compassion and
compatibility among peers and higher personal self-esteem, not only in the

music classroom, but also in daily life encounters.

B. Student’s Interest

Through my personal experiences of being a music specialist for grades

K-5 in the Springfield City School district, I have noticed a few students
from each class maintaining irritating, annoying behaviors and negative
attitudes.

They have a sad, disgruntled, or angry facial expression, and
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carry a stiff, defiant body posture.

They verbally attack classmates with

name calling, or say things about the other person that are not true.

They

are physically or emotionally upset with what has happened before music
class has even started.

Some students throw pencils, broken crayons, spit

wads, or beads at other students to disrupt the learning process.

Some of

these problems carry into the school from home background and stressful

relationships with family members.

Many of these student behaviors make

it very difficult for the teacher to proceed with the lesson without giving

attention to discipline.

They disturb the music classroom’s positive

learning atmosphere and prevent classmates from enjoying what the music
teacher has prepared.

Music involves co-operative participation from the whole group.
Students can learn to work out differences peacefully without disturbing
the rest of the class or the teacher.

Music teaches a group unity and

harmony, not dissonance and discord.

Lessons on practicing constructive

resolution skills can assist anyone who works with people.
a great impact on relaxing tension and stressful pressure.

utilized throughout a person’s life.

Music can have
This can be

Research will be conducted to find how

emotions presented in music can be utilized to benefit a positive, upbeat

experience for an individual.

Knowledge and skills learned can
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assist the person throughout situations as they present themselves in

everyday activities and relationships with others.

C. Scope of the Project

For a child to have a successful school experience, the student must be

in an environment that is conducive to learning.

Teachers are often faced

with behavior problems that make it difficult to effectively teach. This
situation can lead to an unproductive classroom with students not reaching

optimum success.
Teachers want their students to have a rewarding school experience.
Students need to have discipline and positive learning behaviors.

need to maintain a positive self-image.

They also

The purpose of this study is to

offer other music and/or classroom teachers methods to teach conflict

resolution skills to elementary students.

Music can be a valuable aid to

instill this attitude in establishing positive learning behaviors in students.

5
D. Objective of Project

Guidelines are offered on how to teach students to interact and

communicate with their classmates and other people.
students who have unresolved conflicts.

Focus will be on the

Methods of teaching conflict

resolutions will be used with the students through friendship and positive
self-concept themes taught through the medium of music. Observations by

the teacher will determine if the students have made any progress in their
self-image and relationships with their peers.

Surveys will be given to

students to determine if they have noticed any change in their attitude and

behavior in creating a pleasant, learning atmosphere. Classroom teachers
will be surveyed to determine the behavioral level from the beginning of

the school year with the progress made within the study .

A change of

behaviors and attitudes should be noticed by using music to teach students
to resolve conflicts peacefully.
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E.

Limitations

Students * behavioral and attitudinal changes can only be noted while
they are in the classroom setting.

The teacher has no control over the

home situation, background of the student,
other interactions of the students.

outside musical influences, and

Students will react to the music

according to their own previous experiences .
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F. Definitions

1. Conflict Resolution: This is defined as being able to solve problems

so no one loses. Both sides feel their needs have been met.

2. Conflict:

This is defined as a fight, disagreement, or a problem.

involves more than one person.

It

People become angry during a conflict. They

need to understand emotions and thoughts so as not to impair their ability
or willingness to resolve conflicts peacefully.

3. Reflective Listening:

They have choices to make.

This is giving complete attention to the person

speaking and being able to repeat back in their own words what the speaker
just said.

4. Good Listening:

at the speaker.

interrupt .

This is focusing on the speaker by looking directly

Every eye and ear is atuned.

Personal thoughts do not

The person waits until the speaker is finished before speaking.
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5. Brainstorm:

This is a creative process with limitless applications:

a. Say anything that comes to mind
b. Don’t judge ideas
c. Don’t limit ideas to have them make sense

d. Creative thoughts flow
e. See how many creative ideas and solutions can come up

6. Peacemaker:

a. cares about and accepts others
b. cares about and accepts self
c. is patient

d. helps and affirms others

e. creative and tries to come up with solutions
f. flexible; change mind
g. has a vision

h. has different feelings;

works out conflicts peacefully

i. committed enough when discouraged
j. forgiving

CHAPTER II
LITERATURE REVIEW

Violence doesn’t creep into our children’s daily lives.
an unwelcome intruder.

pain.

It barges in like

It can cause physical pain as well as emotional

Violence comes in many forms.

There is the obvious violence of

hurting someone physically, but name-calling and making degrading

comments also fall into the category.

Students need to be taught to

recognize violence, to stop violence by not participating and to seek

support from other people .

Students need to learn to relate and

communicate effectively with their peers and other people.

Group

exercises, role playing, and open discussion help participants recognize
many forms of violence and the feelings it causes.

There is a great need in

our culture and community for these issues to be addressed.

Students

learn it is permissable to show their feelings and let others know that
their actions hurt others.

(Springfield City Schools A to Z, 1992)

Children learn morality by living it. They need to be included in a
community to interact, form relationships, work out problems, and learn
lessons firsthand about cooperation, forgiveness, and respect for self and

others.

There is a better academic learning atmosphere when students are

not worried about peer rejection and abuse.

Students need to get to know
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each other to value individuality, diversity, and unity.

When students know

each other, respect, affirmation, and compassion can be developed.

Behavior toward other students will be more tolerant and supportive.

Group responsibility in the classroom community fosters cohesion and
interdependence.

It is easier to deal with crises that may occur.

Building

a classroom community around group norms of respect and kindness
prevents cruelty before it gets a foothold.

Children’s moral behavior can

be changed by appealing to their minds and their hearts. (Lickona, 1993)

James Poteet, a former teacher and school psychologist and currently a
professor in the department of special education at Ball State University

and coauthor of Classroom Behavior: Detecting and Correcting Special
Problems (1989), offers strategies for addressing common classroom

behavior problems.
1.

Talk to student privately. Arrive at a solution by consensus.

2. Change the situation or environment in which undesirable behavior

occurs.
3. Describe the desired behavior.

4. Prompt the desired behavior using cues.
5. Model the desired behavior.
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John Rosemond (1993), states that when children have conflict with

one another, the easiest solution is to ask the nearest adult to solve the
problem.

Because it is the easiest thing to do, it also involves the least

amount of thought.

It is the child’s responsibility to contain feelings and

emotions within safe, appropriate limits.
The Centers for Disease Control and Prevention (CDC), led by Mark

Rosenberg,

a top expert on violence, are spending more than $6 million to

learn what puts children at risk and how to lessen the chance they’ll grab a

weapon at the first sign of conflict.
staggering.

The toll from youth violence is

About 10,000 Americans ages 10 to 24 are murdered or kill

themselves every year.

More than half the people arrested for murder in

1991 were under 25. One in 20 youths has taken a weapon to school. It’s

not just an urban problem.

The homicide rate for children ages 10 to 14 in

New Mexico is the nation’s highest.

The CDC has begun funding three five-

year programs in search of a national model to help save some of these
children.

In New York City’s Brooklyn borough, school children and their

parents will be taught conflict resolution skills.

The children must learn

alternatives, and those alternatives must be reinforced at home.

Rosenberg wants to know if teaching children non-violent social skills
from age 3 could make a difference when they’re grown, or if mentors can
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counter daily images of violence, or if mothers’ support groups lessen the
chance of child abuse that in turn leads to violent children. (Springfield

News - Sun, (1993)
The results of the 1991 Gallup Poll on Public Education ranked

“Fighting/gangs/violence” in tenth place (3%) on the top ten school
problems perceived in the national totals.

(Staff Insider, 1991)

Dr. Aaron Lipton, associate professor of English and child psychiatry at
the State University of New York at Stony Brook, New York and Mary Beth

Spann, Instructor’s Primary Place Editor and teacher at the North Shore
School District, Sea Cliff, New York state six ways to help nurture young

learners to grow.

1. Help children become responsible.
2.

Validate feelings and opinions.

feelings and express their opinions.

Allow children to explore their

All feelings are okay and children need

to express them in appropriate ways without being inhibited by adults.
3.

Help children strive for their own excellence.

They take ownership

of their own achievements and mishaps so they perform well in school for
themselves - not to please us.

take risks,

A healthy classroom gives students room to

regress, make mistakes, and fall short of expectations

13
without worrying about disappointing the teacher.

Students learn to be

responsible to themselves.

4.

Children’s behavior is not our fault.

responsibility.

Their behavior is their

Teacher’s responsibility is to respond to students’

behaviors and help them learn how to behave more appropriately.

Classroom can work together to establish behavior guidelines and
consequences.
5.

valued.

Reduce rivalries by having each member feel welcome, safe, and

Positive conflict-resolution skills, placing the teacher in the role

of problem-solving facilitator,

help reduce tattling, competing,

complaining about classmates.

and

Cooperative learning techniques encourage

students to actively listen to and respect one another's points of view and
help them work at getting along.

6.

Enlist students’ help in designing a curriculum that is meaningful

through the eyes of the students.

A Chapter 1 School Wide Project school in Philadelphia, Pennsylvania,

proposed a partnership between the school and the Pennsylvania Academy
of Fine Arts to give children a chance to develop cognitive and creative

skills while working in concrete ways.

The program combined hands-on

opportunities of museums and artists.

Teachers modeled the project
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students were asked to do.

The most amazing thing the children learned

was respect for one another’s work and accomplishments. (Novelli,1993)

If material has personal meaning in the student’s life, it will be easier
to learn.

(Higbee,1977) When children utilize strategies such as labeling

and rehearsal, better memory performances result.

Children’s real-life

environment is crucial in determining the specific course of growth of

these factors. (Hagen, 1971)

All children do not learn the same way.

modes to help them .

They rely on different sensory

Some depend heavily on their sense of sight, others

The

on their sense of hearing, and still others on their sense of touch.

mode they use influences their classroom behavior and achievement.
(Barbe, 1980)
Due to its great appeal for children, music can be used as a

motivational aid to the teaching of virtually every subject area.

The

musical learner is one who responds to music, remembers melodies,

notices pitch and rhythm.

This learner is aware of surrounding sounds and

is greatly affected by them.

The activities most suited to this child

include rhythm exercises and other various musical methods.
often comes easier if things are set to music or to a beat.

Learning

This child can

gain information through ballads and other song lyrics. (Fagella and
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Horowitz,1990)

The sense of well being which a child feels when singing a song along
with the unique opportunities it offers to affect cognitive development in

instructional areas, reinforce the idea that music deserves a central place

in educational priorities.

The integration of music into different curricula

would benefit the students and teachers by creating a more positive
learning environment and by increasing the success of students in the

classroom.

Music enhances life.

It so permeates our daily existence that

sometimes we are unaware of it.

Yet because it is so pervasive,

awareness requires constant regeneration. Music transcends all languages,
doctrines, and ideologies.

Music can make a difference in the outcomes of general education.

It

can make a difference between a dry assimilation of information or the

development of a sensitive, inquisitive individual who is aware of self and

other people.
Research suggests that musical experiences contribute to the
intellectual abilities of children.

The musical student gains the ability to

perceive, to probe, to analyze, and to draw insightful conclusions from

academic and life experiences. The arts require personal intervention,
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speculation, projections, and interpretation.

Music has a profound positive effect not only on the learning abilities
but the attitudes of children.

Research concludes that involvement in

performing groups has a strong positive effect on daily attendance and
graduation rates.

Moral and spiritual values come from musical

experiences. Music students by and large are not troublemakers.

Students

develop strong and lasting bonds of friendship. Interpersonal relationships
are drawn together along with a desire to produce musical artistic self

expression. (Shoup, 1993)
Music teachers develop sensitivity in students, not just musical

sensitivity, but also toward becoming sensitive adult human beings.

Teachers need to set a good example for our students through our own
behaviors.

We need to strive to treat everyone equally, regardless of their

gender, ethnic heritage or family situation.

We need to be aware of things

which we say or do which might be insensitive toward students who are
different.

(Ditmer,1993)

Music teachers strive to cultivate the feelings of sharing and caring.
Working regularly on this can make a world of difference in the attitudes

of students toward themselves, each other, and school.

momentum into the academics.

This can provide

When a student’s self-esteem

is
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improving, all areas will reap the rewards of improved performance.
Music teachers are crucial to the emotional and intellectual growth of

children.

Directors join groups together to create beautiful performances

of music.

Music education environments are conducive to implementing the

philosophy of learning by doing.

Educational emphasis is on hands-on and

cooperative learning, working with others to accomplish goals. (Lipinski,
1993)

Music positively affects the lives of children and helps shape the world

in which we live by bringing to the children new sounds, insights, and
beauty about the world in which we live.

It is a discipline which requires

the combination of intellectual activity, social interaction, and emotional
responses.

Because of this social interaction through musical experiences,

music becomes the integrator of personal growth and awakeness, along
with response to civilization. (Bixler, 1993)

The value of music in human life is to increase human satisfaction, to
make life itself more worthwhile.

identity.

It is about us.

of our culture.
good habits.

1992)

Music is very personal.

It is our

Music has been, is, and will be an important part

Music improves international relations.

It contributes to

It is good for the mental and physical disciplines. (Glenn,
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The ultimate aim of teaching music in the public schools is to cause

children to know, to love and to appreciate music in as many forms as
possible, and bring added joy into their lives and culture and refinement

into their natures. (Gehrkens,1988)
Secretary of Education, William Bennett referred to the importance of
the arts as essential in the teaching of children in four major areas.

1. Arts form a link between our present culture and the past.

By

appreciating the past, we come to understand the present better.

2.

The arts are an aesthetic value. Appreciation of knowledge, beauty,

and self-expression are exposed through the arts.
3. The arts challenge the intellect. The same skills needed to be
successful in mathematics, language arts, science, and social studies also

aid in studying music, dance, painting, and other art forms.

4.

Arts are products of our democratic opportunity to enjoy our beauty

of civilization.

The forms of art enhance the learning process and allow children to
experience the possibilities of joy that each day provides.

(Sasson, 1992)

Project TEAM (Teamwork Enhances Academics and Music) was created
to give any child in music class the opportunity to improve skills in music
and academics.

It is a peer tutoring program of interested musicians
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helping other fellow school members with homework, organizational

skills, or music practice. The objective is to prevent students’ becoming at
risk by giving them something meaningful or worthwhile to do.

(Moore,1992)
PRIDE is a program developed in Joslin Elementary School, Austin,
Texas, in 1988, to create a more positive atmosphere by encouraging
teachers, students, support personnel, and administrators to identify and

reward five kinds of behavior:

Politeness, Respect, Integrity, Discipline,

and Excellence. The success of this project reminds music teachers that
accomplishments in music classes are closely related to the total

atmosphere of the school and music teachers are part of a professional
team dedicated to insuring successful school experiences for all students.
(Jellison, 1992)

Research projects used to teach students conflict resolution skills

showed significant gains in the areas of social skills, self-esteem, and
conflict resolution skills.

Teachers indicated that most of the children did

learn how to make peace with themselves and with others. (Hudson, 1991)

Third and fourth graders (N=72) manifested significantly greater gains in
moral development than on interventions focused on feeling and feeling
content, conflict resolution, or combination of both. (LeCapitaine,
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1987)
Individual schools and school systems in thirty states are using the San

Francisco Community Board Program.

Students are learning how to handle

problems in a more constructive manner.

handle conflicts in social relationships.

Children are utilizing ways to
Often the educational systems

serve as training grounds and sources of ethics and moral preparations for
children, thus they must provide strong models and programs for social

behavior. (Malm, 1992)
As is life in general, some conflict is a normal occurrence.

Conflict

resolution has recently been legitimized as a valid topic of discussion and
study.

Students are learning a new way of listening to the other person’s

viewpoints and discussing their differences until a compromise can be
worked out.

There are now thousands of school-based programs in the

nation. (Inger, 1991)

Music can become one effective tool in the process of

teaching children self-esteem and cooperative learning, working with
others and creating harmony in our world.

CHAPTER III
RESEARCH PROCEDURES

Resource information for the following lessons and surveys is included

in the appendix - reference section for other teachers to use.

Music

lessons dealing with the topic of friendship and feeling good about self

were presented throughout the school year to elementary students (K-5) in
the three elementary schools I serve as music specialist. Students that

were presently still attending a school that had a musical on friendship
and kindness toward self and others last year were asked to evaluate if the
musical had any impact on their attitude and behavior towards others and

self.
During a music lesson, class discussion was presented on the subject of

feelings, emotions, and moods in grades 3, 4, and 5. Students vocally gave
the music teacher a list of different emotions they could think of which
the teacher wrote on the chalk board. This was presented so the students

would have an understanding of what the teacher meant when they listened
to the musical selections later in the lesson.

Various student responses

were discussed as to the different degrees of feeling.

Examples included :

happy, excited, anxious, sad, mad, angry, discouraged, afraid, surprised,
worried, etc.

Students discovered that some emotions can lead to a

physical response such as worry can lead to upset stomach or a
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headache. Students were presented with the idea of how music can affect

their own moods, feelings, and emotions.

Student opinions were collected

by written survey responses in the music specialist’s classes in grades 3-

5 involving two Springfield City Schools.
total of 334 student surveys.

students responding.
responding.

Results were compiled from a

Grade 3 involved seven classes with 142

Grade 4 involved six classes of 119 students

Grade 5 included three classes with 73 students responding.

Students’ responses to the emotions and feelings evoked by the
listening presentation of/l 5 different instrumental musical selections
were utilized in the music lesson of the day.

Students were to list at the

top of the paper what mood they presently were in.

A variety of soft,

quiet, peaceful mood music was played on records and tape recorder along
with the contrasting dramatic, loud, fast moving music to evaluate how

music may affect a student’s moods and behaviors. The first four listening

selections included long classical periods of music. Students listed the
various moods or emotions they felt during the same piece of music.

The

remaining eleven listening musical examples were comprised of more
varieties of modern music and were a lot shorter.
list used is included in the appendix.

were in after the exercise.

The musical listening

Students then listed the mood they

Students were instructed to make a two-
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week musical journal listing music they listen to outside the school
setting.

They were to list the mood they were in before they listened and

after they listened to evaluate any change of response to emotion or mood.

Elementary classroom teachers of five different schools were given a
survey to evaluate the utilization and effectiveness of music to calm and

quiet students throughout the school day.

Teachers were questioned if

they used any materials to teach conflict resolution skills to their class

and to list what materials, including music, had worked best for them. The
researcher received 41 teacher surveys in response.
The researcher also noted her own musical classroom observations,
especially with those students and/or classes who might be labeled as the
most aggressive and disruptive.

Materials that were most effective and appropriate are listed in the

appendix - resource section of this project.

CHAPTER IV
RESULTS

The researcher used a variety of musical selections incorporated into
the elementary classrooms to teach friendship, self-esteem, and conflict

resolution skills.

While utilizing these materials, the researcher provided

the students with the background information needed to express their own

personal emotions and feelings for the music.

When the students worked

together creating a positive learning environment, harmonious musical
activities and atmosphere resulted with the class feeling good about their

accomplishments.

Other times, this positive atmosphere was not

attainable due to the disruptive behaviors and moods already created

throughout the day that was beyond the music specialist’s approach and the
time allowed (approximately 50 minute class, every other week) was not

enough to resolve conflicts already present in the classroom.

Students’ written

responses to the researcher’s question about the

musical a school performed last year based on music dealing with

acceptance, courtesy, team work, caring, and self-esteem included :

the

musical did make a positive difference in the way the students felt about

themselves and how they treated others with more respect; and the

musical did not have that much difference because the students were
already kind, considerate, caring individuals.
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Written responses from the classroom teachers’ comments included:

“My children really love to sing.
seat-work.

I often play music while they are doing

I notice everyone’s mood seems to improve when I put on some

light music.”

“We do not use music in the SAM program (Students as Mediators).

Conflict

Resolution is a total school project through all grade levels and across the
curricula at Snyder Park.

Music emphasizing cooperation and self-esteem

is a part of the total school emphasis.”

“Responsible behavior/cooperation/conflict resolution does
not in my opinion have a great deal of correlation with music.
I’m sure some what of an overall effect or mood could be made
through music but mostly it’s loving attention/fairness and
helping in resolution of behavior disputes that makes the most
difference. Intervention and modeling on the part of the
teacher has the greatest impact on their behavior.”

The researcher includes on the next pages the results of the teachers’
survey and the students’ survey, listing by graph each grade level and the
total grades’ averaged responses.

Third, fourth, and fifth grade charts are

the average responses from the survey given with 1-3 possible points for
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each of the ten questions.

142 surveys.

There were seven classes of third grade with

There were six classes of fourth grade with 119 surveys.

There were three classes of fifth grade with 73 surveys.

There was not a

great difference in the classes’ individual averaged responses.

The

researcher averaged Questions #1,2,7, and 8 that pertained to self

concept and getting along with others.

Results were:

fourth grade - 2.53, and fifth grade - 2.45.

third grade - 2.47,

Total of the combined third,

fourth, and fifth grades averaged - 2.48 out of a total 1-3 response.

Questions #3, 4, 5, 6, 9, and 10 from the student survey that pertained to

specifically music concepts were averaged with the following results:
Third grade - 2.19, fourth grade - 1.98, and fifth grade - 2.08.

Total

average results from combined third, fourth, and fifth grade survey

answers with those same questions equaled 2.08.

The total difference

between self-concept questions and music concept questions amounted to

a difference of .40.

The researcher concluded that the way the student

feels about themselves and others and the conflict resolution skills
learned from music does not have that much difference.
The teacher survey revealed that most teachers do teach conflict

resolution skills to their class and used some music to reinforce those

skills.

A total of 41 teacher surveys from five elementary schools were
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returned.

Questions #7, 8, 9, and 10 were confusing to the classroom

teacher.

The conflict resolution skills implied through music need to be

taught specifically by the music specialist so the students may get more

aesthetical and harmonious understandings from the messages in the

music.

The researcher continued to make observations of the musical
materials presented and the students’ attitudes and behaviors toward
themselves and others.

Music offered opportunities for everyone to

participate and to achieve success.

Music was only one tool available out

of many, that could assist a child in understanding emotions, feelings, and

moods. The researcher discovered from some of the students’ responses to
the musical examples played, that if a student did not like a particular

musical example, the student listed the emotional response as angry or
mad.

Other students stated that the music listened to helped the student

understand what emotion was present and helped the student get in touch
with that feeling.

Third Grade

Fourth Grade

Fifth Grade

Question

Question

Question

Question

Question

Question

Question

Question

Teachers' Survey

Question

CHAPTER V
CONCLUSIONS/RECOMMENDATIONS

The researcher was concerned with the lack of conflict resolution

skills elementary school children use.

Subjects dealing with violence and

abuse entered into classroom learning activities.

As a music specialist in

the elementary Springfield City Schools, the researcher wanted to know

how much self-esteem, social relationship skills children could learn
through the messages in musical song and working together in a
harmonious musical group activity.

Student and teacher surveys dealing with conflict resolution and

musical interaction were distributed and results were averaged and shown
on bar graphs.

Students were given a musical listening lesson pertaining

specifically to emotions, moods, and feelings in instrumental musical
examples.

Students were presented several musical lessons that dealt

with the topics on self-esteem, friendship, and getting along well with
others who may be different.
Through this study the researcher supported the hypothesis that
elementary children can learn the benefit of conflict resolution skills

through the aesthetical value of music.

Every small amount of positive

reinforcement through the message of music helps.

Sometimes children do
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not really understand what they feel and music can become one way of

expressing their feelings and understanding that other people share these
same feelings.

Music can increase students’ understanding of self-

esteem, and value friendship relations by improving their conflict

resolution skills.

Music gives great joy and positive benefits to people

and allows their creativity to grow and flourish.

Knowledge gained

through positive experiences tends to stay with the person.

specialist teaching elementary students,

As a music

my objective is to create a

warm, positive environment for students to learn and excel and become
the best person they are capable of being. Students can grasp the concepts

taught through musical examples and apply them to practical everyday
situations.

A true sense of confidence and self-worth in children can also

be a very positive motivating force in the classroom as well.

Continuous

review and practical application are necessary for students to comprehend

the aesthetical value found in music.

A conscientious effort to maintain

harmony in the classroom will contribute to the learning environment and

progress will benefit everyone.

APPENDICES

LESSON PLAN “Moods Created By Music'
OBJECTIVE:
Students will understand that music can evoke different responses
of emotions, feelings, and moods while listening to various styles of
instrumental music.

Materials:

Records, Player, Tape and tape player

Methods:
1. Lead class discussion with students naming various emotions, feelings,
and moods. Limit only to inner emotions, not physical. (Example: Worried
or concerned as compared to upset stomach, headache, etc.) Students need
to be aware that our emotional well-being has a very important impact on
our physical well-being also. Various students’ lists may contain
examples such as: Happy, excited, anxious, depressed, confused, surprised,
afraid, mad, angry, lonely, etc.

2. Discuss how music may have an impact on changing and/or creating a
mood. Television shows or movie examples students can relate to, can
give examples of how music may foretell what characters may be
experiencing and what is about to happen in the story line. Have students
pretend they are the movie producer and they have to create a character
and the emotional feelings in the story while they listen to the
instrumental selections provided. (Words to the music were purposely
left out so as not to influence any emotion from the composers’ verbal
ideas told in vocal music.)

3. Play various musical styles
musical instrumental selections
provided, but any other musical
as many emotions, feelings, or
examples.

and emotional expressions. The list of
used in the classroom experiment is
selections may also be used. Students list
moods brought to surface from the musical

Four longer listening classical selections were given to the students
first. They may have several emotions listed, according to the changes in
the music. Instrumental selections were taken from the fifth grade level
of Silver Burdett Music. Centennial Edition, 1985.

1. Entr’acte

2.

Ibert

Jacques

Symphonie fantastiaue
(French, 1803-1869)

3. Agon

“Bransle Gay"

(French, 1890-1962)

“March to the Scaffold”

Igor Stravinsky

Hector Berlioz

(Russian, 1882-1971)

4. Rite of Spring. “Evocation of the Ancestors”, and “ Ritual of the
Ancestors”
The next selections were taken from only the instrumental parts of more
modern music. Students only had a short time to listen, only one response
was to be listed on their papers.
5. Hells Bells AC/DC ‘80’s rock
6. King of Glory

Sandy Patti

religious

7. Big Maumu Hank Williams country
8. What's it to You?

9. Trumpet Voluntary

Clay Walker country
wedding processional/recessional

10. Swan Lake Tchaikovsky Vienna Symphony

11. Let’s Get Funkee C and C Music Factory dance
12. N 2 Deep rap

13. Metalica Heavy Metal

14. Donna Summer, Fred Astair rock
15. This is For The Bassheads DJ Magic Mike bass

Summary/ Conclusion:

Students responses were read and analysed for the classrooms’ “ mood
created by music” experiment.
Students were encouraged to compile a
music journal to become aware of the moods they were in before a musical
selection was listened to and the mood they were in afterwards. Students
were reminded to understand the mood composers create or how they
express their own feelings. Sometimes music can express moods,
emotions, and feelings better than words alone can express. Students may
relate to other musicians’ emotions and understand that other people may
feel the same way they do.

Dear Fellow Teachers:
I currently am interested in how music can benefit elementary
students in resolving aggressive behavior toward each other and how
positive attitudes and self-esteem can be developed. Please share
information requested and return in my mail box.
Thanks for your time and co-operation,

Mrs. Carolyn Gracy,
Music Specialist

TEACHER SURVEY

GRADE LEVEL/SUBJECT TAUGHT Answer by using : 1. Seldom or Never 2. Occasionally 3. Frequently

12 3

1.1 teach conflict resolution skills to my class.

1 2 3

2.

1 2 3
1

2 3

Students get along well in my class.
3. I use music with my class.
4.

Do students respond positively to musical activity?

List examples of music used either by type (style of music)
or titles of music.

5. Students understand self-esteem concepts through musical
activity.

1

2 3

1

2 3

6. Students understand co-operation with others through
musical activity.

1

2 3

7.

1

2 3

8. Students who have conflicts within my class are making a
more conscientious effort to resolve these conflicts
peacefully due to the harmonious messages in music.

1

2 3

9. Students have become more responsible for their feelings
due to the aesthetical value in music.

Musical activity develops understanding and appreciation
of differences for my students.

10. I use music to calm my students for: (Circle the purpose)
1. Test Anxiety

2. Beginning of School
3. After activities such as recess

4. Change of lesson direction

5. Creative writing

6. Other (list):

Corhments:

STUDENT MUSICAL/CONFLICT RESOLUTION SURVEY
GRADE:

TEACHER:

AGE:

SCHOOL:

Circle numbers for the following answers using:

1. Seldom, Never

1

2 3

2. Occasionally, Sometimes

1. I get along well with others.

1 2 3

2. I like myself.

1 2 3

3. Music helps relax me.

1

2 3

1 2 3
1

2 3

1 2 3

3. Frequently, Most times

4. Music helps me understand and appreciate differences among
people.
5. Music helps me feel good about myself.
6. Music helps me get along with others.

7. I am a happy person.

1

2 3

8.

I like being with my family.

1

2 3

9.

Music helps me get in touch with my feelings.

12 3

10.

Music teaches me to become responsible for my actions.

11. I like to listen to music when I: (Circle answers)

1. Feel upset

2. Feel angry
3. Feel happy
4. Feel sad

5. Feel excited
6. Feel disappointed
7. Other:

12.

Circle favorite type (style) of music. List example (titles).

1. Country

2. Easy listening
3. Sacred

4. Jazz
5. Classical
6. Rock and Roll (*50’s, ‘60’s, ‘70’s)
7. Modern Rock (‘80’s, ‘90’s)
8. Rap

Comments:

RESOURCES

Teachers can find a wealth of musical resources . Any song material
that relates with self-esteem, friendship, and relationships can be used.
Some suggestions by classroom teachers given on the teacher survey are
as follows:

Red Grammer - “Use a Word”, teaches children to resolve conflicts with
words instead of fists.
Greg and Steve series, songs about friends, feelings, self-esteem,
cooperation, and sharing.
“I Like Being Me”

short musical

Bev Bos, Michael Leeman, Tom Hunter, Hap Palmer, Raffi, Ella Jenkins
musical selections
Ray Charles, “Chicka, Chicka, Boom, Boom”
Lori Peth and Rosanna Gallagher

Kevin Roth

“Dinosaurs, Dragons and other children’s songs

Student group activities include:

Beanbag activities, lemmi sticks, musical instruments, musical action
games

Musicals the researcher used to enforce loving and caring friendships are
as follows:

“Lovin’ Kindness” by Michael and Jill Gallina Shawnee Press, Inc. 1992
acceptance, courtesy, self-esteem, team work and
caring
“This Is Christmas" by Teresa Jennings Jenson Pub.

1989

“Proud” A Celebration of Ourselves

by Teresa Jennings

includes:

Proud, On the Day I Was Born (with sign language), Identity, Teach Me
Well, I’m A Citizen Of This World

Music K-8 Plank Road Publishing, Inc. P.O. Box 26627, Wauwatosa, Wl
53226 Phone (414) 821-5350 has many exciting musical songs with tape
recordings. Magazine is published bimonthly.

Music First Express is a service of Stanton’s Sheet Music, Inc. 330 S.
Fourth St. Columbus, OH 43215 Phone: 1-800-42-MUSIC. Catalogs
contain many recent publications that use music to teach students about
self-esteem, pride, friendship, etc. It is suggested to check with them to
keep updated with various music available. Other music publishers’
materials may also be used.
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Violence and the Human Spirit

Our lives and institutions are so filled with violence that it often becomes
an unconscious reaction to conflict.
The most insidious forms of violence are the most subtle - the daily
“violation" of people’s dignity, self-esteem and human rights.
Violation of self-esteem causes our children to form defensive habits.
These habits are reinforced daily by society and often persist throughout
life. Defensive habits include language that maims and destroys
relationships, manipulative behavior, belittling and retaliative remarks,
blaming and escalating actions that may lead to physical violence. It is
this weaponry that ultimately destroys self-esteem, the fabric of
relationships, and causes people to distrust, fear and hate each other.

While we want nations to talk over differences and enter into true
disarmament, are we willing to talk over our differences and learn
personal disarmament? We must become fine-tuned to the tone of our
voices, our body language, innuendoes, and especially our underlying
feelings. We must develop the courage to honestly face ourselves.

How do we replace an adversarial attitude (you against me) with a
cooperative one, working-together to solve common problems? The skills
of communication, listening, critical thinking, problem solving, mediation
and negotiation are critical. If we want to live in a peaceful, just and
humanistic society, we must begin with ourselves.
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CONFLICT

Conflict is a natural part of our lives. Conflicts arise over
misunderstandings, unmet needs, different values and perceptions. When
children’s conflicts are not handled fairly, they feel angry, frustrated,
resentful, afraid and powerless. These feelings are often expressed as
lying, blaming, threatening, withdrawing or physically aggressive
behavior.
Children can be taught the skills to deal constructively with conflicts.
When channeled into positive action, conflict stimulates creativity and
problem-solving ability. Children can learn to:
fight fair
say clearly what they want
listen carefully to what the other person is saying
let others know how they feel
understand how the other person feels
overcome shyness and speak up for their rights
respect the rights of others
control impulses and irrational behavior
develop strategies for taking turns, sharing, compromising, problem
solving
take responsibility for their behavior

It takes time, patience, a sense of humor and consistency to teach children
skills necessary to solve problems. Conflict resolution skills must be
integrated into every activity, from the early morning welcome to the
afternoon farewell.
Children who learn the skills of conflict resolution become confident
learners, responsible and caring human beings. You, the peace teacher, are
giving children a precious gift - a feeling of self-worth, respect for all
living things, and the skills needed to get along with others.
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FIGHTING FAIR works because it:

attacks problems not people

helps everyone involved to find solutions
protects everyone’s dignity

heals hurt feelings
-gives people control over their lives

-builds relationships based on truth and trust
helps people take responsibility for their behavior

keeps the doors of communication open
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WHEN CONFLICTS OCCUR
Conflict will always occur wherever people are together. When conflict
occurs use it to teach children to think and act constructively and
creatively. Because our society offers so few positive role models, it is
crucial that you model the behaviors you want your students to use during
conflicts.

Be calm.

Children need to know that you are in charge.

Identify the problem without blaming anyone.
teach children to blame.

Teachers who blame

Acknowledge feelings. Give children time to talk openly and
honestly about their feelings.
Avoid asking,’’Why did you...?’’ Instead, have your students state
what happened and how they feel about it.

Offer choices. Cornering a student makes him/her lose face in front
of peers and leaves no choice but to attack, to get even, or withdraw
with unresolved hostility.
Use caring language. Put-downs and threats cause conflict to
escalate and breed feelings of hostility and revenge.
Reserve judgment. Children have the right to their “bad” feelings
without shame or guilt.

Remind children who are fighting to treat each other as people with
feelings, not enemies.
Help children to understand that all involved have the problem and
they can work together to solve it. It’s they against the problem, not
they against each other.
Encourage children to come up with lots of ideas: “We use our
wonderful thinking brains to solve problems fairly.”
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Don’t force children to “kiss and make up” or “shake hands” if they
do not want to. It teaches dishonesty.
Take time to listen to children when they are frustrated, angry, sad.
You may be the only person who ever does. Acknowledge feelings,
use open-ended statements: “Tell me more.” "You seem to be upset.
Do you want to talk?”

Look for a win/win situation. You and your students have a common
goal- to teach and learn in an environment of trust and respect.

Sometimes children are unable to solve problems on their own.
Learn and use mediation when they come to you for help.
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INTEGRATING CONFLICT RESOLUTION CONCEPTS

Integrating conflict resolution concepts into your regular curriculum
offers students many opportunities to reinforce and apply their skills and
knowledge. Literary selections, historical events, films, current events,
etc. can be discussed within a problem-solving framework. Choose
questions which are appropriate to your lesson:
What was the conflict?

Who were the people involved?
What events or situations led to the conflict?

What were the feelings? Needs? Perceptions?
these contribute to the conflict?

Values? How did

What actions escalated or de-escalated the conflict?
What effect did the conflict have on each person (group) involved?
What choices were available?
How else could the conflict have ended? What would you have done?
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LESSON: FACES SHOW FEELINGS

Materials:

pictures showing a range of children’s feelings

Introduction: Do you know that our faces show our feelings? Everybody,
make a happy face! sad face! angry face! frightened face! worried face!
Good! Your faces show many different feelings.
Show pictures of many children’s faces expressing feelings. For the
“excited” picture: How do you think this child feels? How can you tell?
Have you ever felt this way? Do you think that children all over the world
feel this way? Yes, all human beings have feelings just like you!

For the “frightened” picture: How does this child feel? Did you feel this
way the very first day of school? Doing something new sometimes makes
us feel frightened. What other things make us feel this way? Is it okay to
feel frightened?

Repeat with all pictures. Encourage vocabulary development: excited, sad,
afraid, proud, jealous, happy, worried, angry, ashamed, confused.
Closing: There are times when we are happy, and that makes us feel good.
When we are sad, or when we are frightened, that makes us feel unhappy or
bad. All people have many, many feelings.

Story Time: Read stories such as
How Do You Feel?, by T. Hook
How can you tell when your friend is happy? your mother? a baby? What
can you do to make someone feel happy when that person is sad?

Art Time: ‘My Feelings Mask’

Materials:

Paper plates, popsicle sticks, glue, crayons

Make a paper plate mask with crayons showing a feeling that you’d like to
share. Glue it to a popsicle stick.
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Have each child explain his/her mask.
Closing: We all have different feelings.
that people like to do.

Sharing our feelings is something
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LESSON: SHARING TIME ‘I Feel’
Materials:

Sock Puppet

Introduction: Today, we’re going to talk about feelings. I have somebody
who is so excited to meet all of you that he is almost jumping out of my
desk. Come on out and meet the children.
Introduce “Sock” the sock puppet. Have Sock say, “I feel really excited
because I came to your classroom today.”

Listen as I read this story about Johnny and Suzy.

Johnny was playing with the blocks. He piled them in just the right
way. He called Suzy to come over and see his beautiful city. Suzy
said that they looked stupid and gave them a push.
Has something like that ever happened to you? How did you feel? What
did you do? What do you think Johnny could say to Suzy?
Today we’re going to learn what to say to someone who does something
that you don’t like.
1. Use the person’s name:
2. Tell how you feel:
3. Tell why:
4. Tell what you want:

Let’s practice.

Suzy,
I feel angry
when you knock down my blocks.
Please don’t do it again.

Have children take turns saying the sentence.

Let’s listen to another story:

Mary Jo loves to have fun. She enjoys bouncing the big red ball. As
she bounces it, she says, “Bounce a ball, bounce a ball, I love to
bounce a ball.” Nancy goes over to Mary Jo and grabs the ball.
What can Mary Jo say to Nancy using l-Care -Language?
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1. Use name:
2. Tell feeling:
3. Tell why:
4. Tell what you want:
Let’s practice.

Nancy,
I feel bad
When you grab my ball.
Please don’t grab.

Have children take turns saying the sentence.

Here are more stories for children to practice l-Care- Language:

Ashanti and Larry always like to be first in line. As Ashanti is
lining up, Larry comes up and says, “I’m first.” He gives Ashanti a
push.
What can Ashanti say to Larry using l-Care-Language?

Larry, I feel furious when you push me.

Please wait your turn.

Lucy has just drawn a picture for her mother.
It is on her desk.
Lucy is very proud of her picture. While she goes to put her crayons
away, David scribbles all over her picture. Lucy returns to her desk
and finds her beautiful picture ruined.
What can Lucy say to David, using l-Care-Language?

David, I feel sad that you scribbled on my picture.
that again.

Please don’t ever do

Alice and Fran are putting together a Mickey Mouse puzzle. Alice is
holding most of the pieces. Fran says, “You pig! Give me some
pieces.”
What can Alice say to Fran using l-Care-Language?
Fran, I feel terrible when you call me names.
real name.

I want you to call me my

Alex, Russell, Karina and Rodolfo are working on an art project.
Teacher asks them to put their materials away. Alex doesn’t help.
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What can the other children say using l-Care-Language?

Alex, we feel upset when you don’t clean up.

Please help us.

Closing: We attack the problem, not the person. We use l-Care-Language
to tell people what we want and how we feel because we are all
connected. What we say affects other people. l-Care-Language lets us
stand up for our rights without hurting other people.
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LESSON: PEACE TABLE
Introduction: Sometimes you may have a conflict with another child in our
class. We are all friends here. We can use words to tell what we want
and how we feel. We talk about our conflicts using l-Care-Language.
Would you like to have a special place, a Peace Table, in our classroom
where you can go when you have a conflict? Do you know what the word
“peace” means? It means we talk over our problems without hitting or
hurting each other.

Put a Peace Table sign at a table that will be convenient for children to
talk over problems. Tell children that at the Peace Table, they must
remember to follow l-Care-Rules:

We listen to each other so we can find out what the problem is.
talk one at a time.

We

Hands are for helping, not hurting. We keep both hands on the Peace
Table while we are talking and listening.
We use l-Care-Language. We use each others’ names. We tell each
other how we feel and what made us feel that way. We say what we want
done about it.

We care about each others’ feelings. We all have feelings and we
treat each others’ feelings with respect.
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VIOLENCE-FREE RELATIONSHIPS FOR YOUNG PEOPLE PROJECT

Skills to Develop For Healthy Relationships

1. Positive Self-Esteem: Feel good about yourself; be confident; know
what you can do and be proud of it; know what you believe and value; like
and love yourself because you are unique and special.

2. Express Feelings in Non-Destructive Ways: Be aware of your feelings
(happy, sad, angry, scared) and be comfortable sharing those feelings with
others in ways that don’t hurt them or you, physically or emotionally.
3. Be a Good Communicator: Make eye contact; be a good listener; speak
one at a time; don’t interrupt; stick to the topic being discussed; be aware
of body language and non verbal messages; make “I” statements rather
than “You” statements (example: 1 am upset about the broken dish-rather
than, You are so careless and stupid.)

4. Be Assertive: Say what you think and feel in a fair, clear manner rather
than being passive (what you think the other person wants you to say or
do) or aggressive (attacking the other person verbally or physically). It is
okay to “say no”.
5. Solve Problems: When a problem arises, deal with it by thinking of
possible solutions, what the positive and negative consequences are, and
implementing one solution. Later, evaluate the solution you chose.

6. Resolve Conflicts: Conflicts are problems you’ve ignored and that have
gotten bigger. Resolving conflicts takes good communication, negotiation,
and compromise, as well as the desire to work it out by both persons.
7. Accept Differences and Separateness: Allow and encourage each
person’s uniqueness. Don’t expect or demand that others think, feel,
believe, behave, like, and perform tasks exactly as you do. Allow time and
space for individual growth and interests, for yourself and others.
8. Take Control and Responsibility of Yourself: Only you can control you what you say or do. You can not control another person and trying to do so
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leads to much unhappiness. Giving up control of yourself to another person
is damaging to you and the relationship. A responsible person accepts the
consequences of his/her actions.

9. Cope With Stress in Healthy Ways: Everyone has stress in their lives how they cope makes the difference. Take time out for yourself each day;
get physical exercise daily; have fun by laughing and playing; be with
friends; etc.
10. Have and Use a Support System: Get involved in activities or
organizations to develop supportive friendships thru church, school,
sports, clubs, etc. When you have a problem talk to someone - friends,
counselor, minister, relatives.
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TO GROW UP HAPPY, EVERY CHILD NEEDS:

1. To Feel Loved
to be held and played with
to know that his parents and caregivers love, want, and enjoy him
to know that what happens to him matters to someone
2. To Feel Accepted

that adults like him for himself, just the way he is
that they like him all the time, and not only when he acts the way
they want him to act
that they always accept him, even though they may not approve of
the things he does
that they will let him grow and develop in his own way
3. To Have A Model
to have grown-ups around him who show him by their own example
how to get along with others
to have friendly help in learning how to behave toward persons and
things

4. To Have a Feeling Of Accomplishment
that his parents and caregivers want him to grow up and that they
encourage him to try new things
that they have confidence in him and in his ability to do things for
himself and by himself.
5. Something to Believe In

a set of moral standards to live by
a belief in the human values - kindness, courage, honesty,
generosity, and justice
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6. To Feel Safe
that his home is a good safe place he can feel sure about
that his parents and caregivers will always be on hand, especially in
times of crisis when he needs them most
that he belongs to a family or group, that there is a place where he
fits in
that they will help him when he must face strange, unknown and
scary things
7. To Learn That He Is Responsible For What He Does

that blaming others or the situation does not excuse him for what
happens
that if he unknowingly hurts someone, it is his duty to try to correct
i t
8. To Learn Self-Discipline
that there are limits to what he is allowed to do and that adults will
hold him to these limits
that though it is all right to feel jealous or angry, he will not be
allowed to hurt himself or others when he has these feelings
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PLEASE HEAR WHAT I’M NOT SAYING

Don’t be fooled by me.
Don’t be fooled by the face I wear,
For I wear a mask. I wear a thousand masks.
Masks that I’m afraid to take off,
And one of them is me.
Pretending is an art that’s second nature with me.
But don’t be fooled.
I give you the impression that I’m secure.
That all is sunny and unruffled with me.
Within as well as without.
That confidence is my name and coolness my game.
And that I need no one.
But don’t believe me.
Please.
My surface may seem smooth, but my surface is my mask,
My ever-varying and ever-concealing mask.
Beneath lies no smugness, no complacence.
Beneath dwells the real me in confusion, in fear, in aloneness,
But I hide this.
I don’t want anybody to know it.
I panic at the thought of my weakness and fear being exposed.
That’s why I frantically create a mask to hide behind.
A nonchalant, sophisticated facade, to help me pretend.
To shield me from the glance that knows.
But such a glance is precisely my salvation. My only salvation.
And I know it.
That is if it’s followed by acceptance.
It’s the only thing that can liberate me from myself.
From my own self-built prison walls,
From the barriers that I so painstakingly erect.
It’s the only thing that will assure me of what I can’t assure myself,
That I’m really worth something.
But I don’t tell you this.
I’m afraid your glance will not be followed by acceptance and love,
I’m afraid you’ll think less of me, that you’ll laugh, and
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Your laugh would wound me.
I’m afraid that deep down I'm not much,
And you will see this and reject me.
So I play my game, my pretending game,
With a facade of assurance without.
So when I’m going through my routine do not be fooled
by what I’m saying.
Please listen carefully and try to hear what I’m not saying.
What I’d like to be able to say, but can’t.
Who am I, you may wonder. I am someone you know very well,
For I am every man you meet, and every woman you meet.

Author Unknown
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KREIDER - CREATIVE CONFLICT RESOLUTION

How do you respond to conflicts?
Read the statements below. If a statement describes a response you
usually make to classroom conflict, write “3” in the appropriate answer
blank below. If it is a response you occasionally make, write “2” in the
appropriate blank; and if you rarely or never make that response, write’T’.
When there is a classroom conflict, I:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

tell the kids to knock it off
try to make everyone feel at ease
help the kids understand each other’s point of view
separate the kids and keep them away from each other
let the principal handle it
decide who started it
try to find out what the real problem is
try to work out a compromise
turn it into a joke
tell them to stop making such a fuss over nothing
make one kid give in and apologize
encourage the kids to find alternative solutions
help them decide what they can give on
try to divert attention from the conflict
let the kids fight it out; as long as no one’s hurt
threaten to send the kids to the principal
present the kids some alternatives from which to choose
help everyone feel comfortable
get everyone busy doing something else
tell the kids to settle it on their own time, after school

64

1
6
11
16

2
7
12
17

3
8
13
18

IV

V

4
9
14
19

5
10
15
20

Totals

RESPONDING TO CONFLICT
I THE NO-NONSENSE APPROACH. I don’t give in. I try to be fair and honest
with the kids, but they need firm guidance in learning what’s acceptable
behavior and what isn’t.

II THE PROBLEM-SOLVING APPROACH. If there’s a conflict, there’s a
problem. Instead of battling the kids, I try to set up a situation in which
we can all solve the problem together. This produces creative ideas and
stronger relationships.
III THE COMPROMISING APPROACH. I listen to the kids and help them
listen to each other. Then I help them give a little. We can’t all have
everything we want. Half a loaf is better than none.

IV THE SMOOTHING APPROACH. I like things to stay calm and peaceful
whenever possible. Most of the kids’ conflicts are relatively unimportant,
so I just direct attention to other things.

V THE IGNORING APPROACH. I point out the limits and let the kids work
things out for themselves. It’s good for them, and they need to learn the
consequences of their behavior. There’s not a whole lot you can do about
conflict situations anyway.
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FEELINGS CHART

Help your students understand book or music characters’ feelings using
this chart. After your students read a story, or listen to music, discuss
the story and elicit student responses. A character’s name may appear
several times on the chart, reflecting how his or her feelings changed in
reaction to different situations in the story or music.

Title
Who What Happened?

Author

Character’s Feelings

How We Feel
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WHENEVER YOU’RE ANGRY
PRETEND YOU’RE A BIRD

AND SING JUST A LITTLE

BUT DON’T SAY A WORD.
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